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APPLICATION
OFTHE SIGHTWORD READING TEACHING METHOD
INTHEREADINGDEVELOPMENTOFHUNGARIAN PUPILS

J, V

U  S,
G J F  E

@..

Abstract
R w      -
  :   , w
,      (,
), ,  
w,  w   , -
 w,  w     
;      ,
  - . A -
        H-
    w, w
    (  , 
 )  . Hw,  -
   w    (w w
). T  w   -
   " w" , w  w
   A-Sx w. T  
  w  ,  w
     
  . I   I  
w   w      
w  .
Key words:  q,  w
, ,  , -
 ,  w.

Absztrakt
S  ,    -
  :  
 ,  , -
   (, ), 
,   , 
ű-,  ű,  ű
 ;    -
 ,  ű-  
. A   -
     ,
 ü   -
 ,      
. E    
  ü   w
. E     -
 ű   , -
    
   .
E  ,   
w    
 .
Kulcsszavak: , 
, ,  ,
 ,  .

The concepts o reading
The concept o reading has changed a lot due to the research in this eld.
An early concept o reading grabs the aspect o knowing letters. The one
who knew the letters could read. Following that, reading out meaningully
meant knowing reading (Steklács 2013). Kingston brought the commu­
nication aspect into its concept, where reading means a written message
exchanged between the writer and the reader (Kingstone 1967). Then the
comprehension o reading was added to the concept. Snow (2002) deter­
mines reading comprehension as the process o simultaneously extracting
and constructing meaning through interaction and involvement with writ­
ten language. A decade later, in PISA assessment (2015) reading was de­
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ned in a broader concept o literacy: “Reading literacy is understanding,
using, reecting on and engaging with written texts, in order to achieve
one’s goals, develop one’s knowledge and potential, and participate in so­
ciety” (PISA 2015).

The aim o reading
In our recent study we ocus our attention on teaching reading (decoding)
together with the meaning making. Decoding words can happen in three
dierent ways. The one is the whole word teaching method (sight word
technique), the second is the grapheme-phoneme method (phonics), and
the third is the combination o the previous two. Nevertheless, the nal
goal in decoding is to be able to read as many words as we can only by sight
to make our reading ast yet comprehensible. Sight word reading means
recognizing the pronunciations and meanings o written words immedi­
ately and automatically by sight without any eort on decoding the words.

I pupils struggle with decoding words and sentences, they cannot
turn their eort on meaning making.

Predicting acts about the success o learning to read
Acquiring literacy skills needs several well working skills and cogni­
tive processes such as speech perception and comprehension, verbal and
visuospatial working memory, working intermodal relationships, execu­
tive unctions, part-whole relationships, visual and verbal seriality, visual
and verbal long-term memory, concentration, spatial orientation, rhythm
perception and shape constancy. Furthermore, knowing the names o the
letters and letter knowledge in kindergarten predict later reading success.
Other actors such as the size o the vocabulary, language awareness and
the automatic level o the recognition o grapheme-phoneme correspond­
ences inuence reading acquisition. At the beginning o learning to read
phonological awareness (PA) is a well-known predictor o success in ac­
quiring literacy skills. Phonological awareness is a metalinguistic abil­
ity to detect, isolate, or manipulate sub-word phonological segments (or
some combination o the above) (Goswami et al. 2005, Csépe 2006). The
level o PA inuences reading skills but PA also develops during learning
to read. In the rst two years o learning to read PA is the most crucial
point in acquiring literacy skills, but at around the age o 8–9, it shows a
ceiling eect (Csépe 2006; Blomert – Csépe 2012) while morphological
awareness takes over its place.
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Routes and developmental phases o reading
Coltheart et al. (2001) propose a dual route model: two routes can be used
or reading written words: a lexical one (the orthography o the whole word
is linked to its pronunciation and meaning), and the phonological route
(grapheme-phoneme conversions). Earlier, thinking about reading deter­
mined the development in stages. “Stage” reers to a development level
in which a word reading strategy occurs at each stage, and mastery is a
prerequisite or movement to the next stage (Ehri 2005). But nowadays
some theories reer to “phases” rather than “stages” such as Share’s theory
(1999), which emphasizes that the choice between reading a word letter
by letter or a whole word at a glance depends on whether the word coded
in symbols is known or unknown or the reader. This theory states that at
every level o reading skills we can make a choice which strategy to ollow.
When a reader meets a word they have never read beore, the phonological
decoding strategy is the eective choice, mainly in shallow orthography,
but when the word is requently read and known, the reader just glances at
it because its orthography is stored as a whole unit in the visual memory.

Beginners work hard to convert letters to phonemic segments, but
procient readers can make ast and direct connexions between the writ­
ten words and their pronunciation and meaning. Getting reading skills is
the ability to turn letter combinations into phonemic clusters. The more
beginners read, the better they will be at processing phonological rep­
resentations, which also makes it possible to make aster connexions to
the whole lexical items. Trained readers can retrieve the item rom the
lexicon based on only a poor representation o the printed word (Frost
2005). As I will discuss below, dierent orthographies impose dierent
constraints on the ability to generate a detailed and accurate phonological
representation.

Orthographies
The transparency between spelling and phonology varies widely among
orthographies. An orthography that represents its phonology by simple
grapheme–phoneme correspondences is considered shallow, while an or­
thography in which the relation o orthography to phonology is less trans­
parent is said to be deep. Orthographic depth is oten regarded as a con­
tinuum (Frost 2005). English orthography is irregular or inconsistent in
many ways, this is why we call it deep orthography. Just one example, the
same phoneme combinations can be represented by dierent letter combi­
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nations (in the ollowing examples all vowels are pronounced [ai] eye – I,
ght, sight, etc.). Broadly speaking, in Hungarian orthography each letter
corresponds to one phoneme, and each phoneme is represented by only one
letter. So anybody can easily learn to read Hungarian words ater memo­
rizing the grapheme-phoneme correspondence. In shallow orthographies
a reader can recover the phonological structure o the word prelexically
rom the printed letters. More advanced readers know larger graphosyllabic
units (e.g., tion) (Ehri 2005) In contrast, deep orthographies’ readers access
the lexicon by ast visual glance and retrieve or try to retrieve the word’s
phonology rom it.

From the dual-route perspective, in any orthography both prelexi­
cal and lexical processes are launched and exchange inormation, however
skilled reading is described by a ast access to the orthographic input lexi­
con, which activates the phonological output lexicon and the semantic sys­
tem as well (Frost 2005). Thus, skilled reading is regarded as the result o
acquiring orthographic representations o printed words through repeated
exposure to these words during reading acquisition.

Eye movement in reading
When reading, the eye movement cannot be described as continuous scan­
ning. Instead, jump-like movements ollow each other. The jumps are called
saccadic movements, and the stops are called xations. When reading, the
distance between the starting and ending points o the saccades is 6–8 let­
ters on average, and its duration is approx. 20 milliseconds. The duration
o the xations and the saccades strongly depend on the nature o the text.
The eyes scan some words, mainly content words (nouns, verbs, etc.) or a
long time, while others are scanned briey or not scanned at all. The latter
are predominantly unction words (and, that, it). The rarer the written word,
the longer the xation time. The length o the word also determines the
xation. The shorter the word, (go, do, ten), the rarer the trained reader’s
eyes will stop at it.

The number o the scanned letters on the let and right o the place
o the xation is called perceptual span. Native English-speaking adults
can scan 3 characters to the let rom the xation point and 15 to the right.
(McConki – Rayner 1975). But this perceptual span depends on age and
the writing system. With kids learning to read, the span is symmetric, and
only later will it become asymmetric. The scanning routine is the result o
a lot o training.
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Phase Theory o Sight Word Reading
During the - , children read words by remembering vis­
ual or contextual cues in their everyday environments such as TESCO or
McDonald’s sign. When children were asked to read Pepsi with one letter
altered to Xepsi, most children ailed to detect the changes (Ehri 2005). The
   emerges when beginners acquire letter knowledge
and can use it to remember how to read words by orming partial connec­
tions in memory. It emerges when children can use the sound values o
some letters to orm connections between spellings and pronunciations.
For example, children might remember how to read jail by connecting the
rst and nal letters J and L to their letter names heard in the words “jay”
and “el.” But middle letters are ignored, hence the name o the phase. To
read new words, they may guess the words using partial phonetic cues plus
contextual cues (Ehri 2005). The    emerges when be­
ginners acquire decoding skill and graphophonemic knowledge with pho­
nemic awareness (segmentation, blending, substitution), cipher knowledge
(non-word decoding), and sight word knowledge (recognition o misspell­
ings). Studies show that teaching beginners both phonemic awareness and
letter-sound correspondences produces larger eects on word reading than
teaching beginners only phonemic awareness (Bradley – Bryant 1983, Ehri
et. al. 2001). According to Ehri’s (1998) theory, the  -
  replaces the ull alphabetic phase when the predominant types
o connections or retaining sight words in memory are morphographic.
Both monosyllabic and multisyllabic words ending with or example ,
, , , and age can ast become sight words, which provide consolidat­
ed units. Practicing reading words the reader processes increasingly larger
units rom letters to whole words. Other visual eatures o words such as
word length, contour, and internal patterns may be retained in memory to
support sight word reading. Visual codes become connected to phonologi­
cal codes, which in turn activate semantic codes in memory (Ehri 2005).
As readers’ sight vocabularies grow and provide the analogies, this strategy
becomes more common, especially i readers are taught how to analogize.
Another contribution o sight word learning is to expand readers’ knowl­
edge o spelling-sound regularities.

Sight word method in English
Previous sections o this study revealed why a sight word method in teach­
ing reading could work well in isolation languages where there are ew

APPLICATION OFTHE SIGHTWORD READING TEACHING...



184

International Academic Conference

morphologically complex words, and they are mainly compound words
or some prexes and suxes. As English is both isolating and deep ortho­
graphic, teaching with sight word method is rather suggested: the orm o
the words does not vary a lot because the place o the words in a sentence
and their environment is limited, prepositions determine their actual unc­
tion and consequently their meaning, so the word orm o ‘kitchen’ can
only vary in plural ‘kitchens’. Sight word teaching method is airly popular
in teaching reading English and it is begun in kindergarten.

Sight word method in agglutinative languages
In this study we have discussed the importance o phonological awareness,
the orthographic systems in dierent languages. We have introduced the
use o sight word technique in teaching reading in isolation languages. But
now we turn our attention to agglutinative languages, to point at the dier­
ences in learning to read driven by the language type.

The Hungarian language has a consistent grapheme-phoneme cor­
respondence, it is determined as a typical example o shallow languages.
The Hungarian orthography (14 vowels – ve o them have a long and a
short orm, 25 consonants with some digraphs and a trigraph ‘dzs’) is airly
transparent. Long vowels and geminated consonants change the meaning
o the words, or example ‘áll’= stand, ‘ál’= ake, ‘kor’= age, ‘kór’= dis­
ease. Due to the strong grapheme-phoneme correspondence non-words are
easily readable in contrast with English.

Vowels in suxes usually have two or three orms or example ‘ban/
ben’=’in’, ‘hoz/hez/höz’=’to’. Their use depends on the vowels in the stem
according to the so called vowel harmony, to make the pronunciation eas­
ier, so we use ‘kert+ben’= ‘in the garden’, and not ‘kert+ban’. In contrast
with the easy, transparent orthography the Hungarian has a complex inec­
tional morphology system, which can cause and create such usual com­
plex words as ‘megemberesedik’, where ‘meg’ is a prex, ‘ember’ is the
stem, ‘s’+’dik’ are suxes. All morphemes have dierent meaning. And
stems can also vary in complex words, or example: ‘bokor’= ‘bush’, but
in accusative the stem is ‘bokr’+o+’t’ (‘t’ is the sign o object case). The
case system consists o numerous cases, some o them mark grammati­
cal cases (nominative, accusative, dative), plus cases can mark possessors
or example, and many locative, temporal aspects. Verbs can be ollowed
by tense (present, past, conditional present and past), mood (indicative,
subjunctive, imperative) and suxes indicate person and number. As we
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can see morphology and morphological awareness (and not orthography)
plays a huge role in acquiring literacy. Thus, the aim in teaching reading
is to teach pupils to analyse the new words letter by letter and chunk by
chunk, morpheme to morpheme to catch the complete the meaning o a
word. Thereore, in Hungarian explicit phonological training is inevitable
or beginning readers to develop alphabetical knowledge to acquire basic
reading skills (Csépe 2016), that is decoding.

Csépe, Gyurkóczka, Szűcs és Lukács (2002) examined phonemic
awareness in a longitudinal study or two years, where the rst group was
taught to read with a grapheme-phoneme method (phonics method) and the
second was taught by whole word (sight word) method. The latter method
expects the children to gain the rules orm the whole word patterns, and
to get to the level o phoneme-grapheme correspondence by the 2nd grade.
But it was not the case. Learning to read by the whole word method does
not help children to gain syllabic and phonemic awareness, so it does not
contribute to a better representation o phonemic awareness. This is the
conclusion in another research where the phonic group can read more pre­
cisely than the whole word group can and the whole word group perormed
worse than the dyslexic group in non-word reading and their perormance
in reading low requency words (such as number words) was similar to
that o the dyslexic group (Csépe et. al. 2002; Csépe 2016). So the more
transparent the language is mainly with agglutinative languages, the more
children prot rom phonics instruction (Csépe 2016).

Nowadays in Hungary the analytical-synthetical complex phonics in­
struction is the main teaching method in acquisition o reading but without
much morphological awareness. In the rst two years o learning to read the
phonemic awareness is the most crucial point in acquiring literacy skills,
but at around the age o 8–9 it shows a ceiling eect (Csépe 2006; Blom­
ert – Csépe 2012), while morphological awareness takes over its place.
Morphological boundaries and boundaries o syllables sometimes overlap.
This act is important rom the point o view that children in Hungary can
recognize syllables at the age o three. So rom our point o view, it would
not be “o the devil” to teach morphological sensitivity and awareness to
children soon ater they can read basic words.

Knowing the requent morphemes will accelerate the process o
learning to read or beginning readers. This is especially true with long,
multisyllabic words (Wol 2008). Meaning is easily associated to those
new words that consist o new combinations o known morphemes. Not
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only does morphological awareness help develop reading and text com­
prehension, but also reading itsel helps develop morphological awareness.
Not only does it multiply the number o the known morphemes, but at the
same time it multiplies their possibilities or combination: the larger the
vocabulary, the higher level o creativity is available or the individual.

Books which help to develop sight word reading
In Hungary supporting children to get to the reading level where they
can read words by sight is advised to happen with lots o reading prac­
tice according to the children’s reading age. The reading age means the
children are oered books to read which give them sense o achieve­
ment but there are also some challenges in them. There are some series
o short books which oer stories to read o various reading levels begin­
ning with picture books and the 2nd level oer some short sentences with
big pictures. The words in the book are repeated many times to reach
sight word level soon, and at the beginning the ormat o the words does
not change much. In Hungary one o the series I could oer or example
is “Aranya” series. This kind o series can be ound in other languages
as well. (There you can nd examples or this: https://en.calameo.com/
read/003374024b2bca20ed92)

Discussion
In this study I have presented the phenomena o the dierent stages o
‘sight words’ concept, which proved that children in kindergarten can
“read” words by the characteristical images o the words (TESCO); this
is the logographic stage. Ater learning some letters, they try to nd out
rom the salient letters what word that could be, and at the orthographic
level they have visual mnemonics about the word as a whole, or they know
all the necessary letters to read out the words and remember their visual
orms rom previous practices. Ater a time they have a huge collection
o vocabulary in their memory bound to its pronunciation and meaning,
which make them capable o sight word reading. Nevertheless, when they
meet new words, they have to start to learn to read out the word again but
in dierent ways in a language which has deep orthography (some previous
example could help them try to nd the pronunciation o the word) or with
letter-sound correspondence in a language which has shallow orthography.

Huge amount o research could be read on learning to read in English
and only a ew on learning to read in an agglutinative language, which needs
a dierent method as learning to read a language which belongs to the isola­
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tion type o languages. We presented some well-documented research that
the morphological complexities o a word would not let the reader not ana­
lyse all the parts o the word i not all the letters, but all chunks belonging
to the meaningul morphemes. Teaching sight word technique in Hungarian
could be a dead end. What we could do is to oer students books at their
reading age level and meanwhile instructing them morphological sensitivity
and awareness, to use it while reading out and understanding newly seen
written orms o the words. Giving them lots o examples makes them use
analogical thinking not only with the orms o the words but with the special
meanings o the morpheme. I suppose this study has proved that copying
sight word technique rom the Anglo-Saxon teaching method could cause
lots o unctional illiterate people in Hungary, as it orces to give up reading
new/unknown words letter by letter, which would lead to leaving out impor­
tant, meaningul morphemes in meaning making.

Reerences

Blomert, L. – Csépe V. (2012): Psychological oundations o reading acquisition and as­
sessment.

(In Hungarian: Az olvasástanulás és -mérés pszichológiai alapjai.) In: Csapó B. – Csépe
V. (eds.): Fw  D A  R. (Published in Hun­
garian: Tartalmi keretek az olvasás diagnosztikus értékeléséhez.) Budapest:
Nemzeti Tankönyvkiadó. pp. 17–85. In Hungarian: http://publicatio.bibl.u-szeged.
hu/11235/2/Olvasas_tartalmi_keretek_cimlap_tartalom_u.pd. In English: http://
www.edu.u-szeged.hu/~csapo/publ/Reading_Framework_English.pd.

Bradley, L. – Bryant, P. E. (1983): Categorizing sounds and learning to read – a causal
connection. In: Nature. 301. pp. 419–421.

Brassell, D. – Timothy, R. (2008): C T W T S B
O U  D C. CA: Shell Education.

Coltheart, M. – Rastle, K. – Perry, C. – Langdon, R. – Ziegler, J. (2001): DRC: A Dual
Route Cascaded model o visual word recognition and reading aloud. In: P-
 Rw. 108. pp. 204–256.

Csépe V. (2016): Literacy acquisition and Dyslexia in Hungarian. In: Malatesha, J. R. –Aar­
on, P. G.: H    . London. Routledge. pp. 231–248.

Csépe V. – Gyurkócza E. – Szűcs D. – Lukács Á. (2002): Development o and train­
ing o speech sound representation. What mismatch negativity is good or. (Pub­
lished in Hungarian: A beszédhangok reprezentációjának ejlődése és ejlesztése.)
P 1. pp. 3–21.

Csépe V. – Szűcs D. – Lukács Á. (2002): Speech perception and the language system.
(Published in Hungarian: Beszédészlelés és a nyelvi rendszer – ejlődés és ejlődési
zavar.) In: Czigler I. – Halász L. – Martin L. M. (eds.): F   .
(Published in Hungarian: Az általánostól a különösig.) Budapest, Gondolat Kiadó
Kör. MTA Pszichológiai Kutatóintézet. pp. 109–131.

APPLICATION OFTHE SIGHTWORD READING TEACHING...



188

International Academic Conference

Ehri, L. C. (1998): Grapheme–phoneme knowledge is essential or learning to read words
in English. In: Metsala, J. – Ehri, L. (eds.):W    .
Mahwah, NJ: Erlbaum. pp. 3–40.

Ehri, L. C. – Nunes, S. R. –Willows, D. M. – Schuster, B. V. –Yaghoub-Zadeh, Z., – Shan­
ahan, T. (2001): Phonemic awareness instruction helps children learn to read: Ev­
idence rom the National Reading Panel’s meta-analysis. In: R R
Q. 36. pp. 250–287.

Ehri, L. C. (2005): Development o sight word reading: phases and ndings. In: Snowling,
M. – Hulme, C.: T S  R: A H. pp. 135–154.

Frost, R. (2005): Orthographic Systems and Skilled Word Recognition Processes in Read­
ing. In: Snowling, M. – Hulme, C.: T S  R: A H.Malden,
Blackwell. pp. 272–295.

Goswami, U. – Ziegler, J. C. – Richardson, U. (2005): The eects o spelling consistency
on phonological awareness: A comparison o English and German. In: J 
Ex C P. 92. 4. pp. 345–365.

Kingstone, A. (1967): Some thoughts on reading comprehension. In: Haner, L. (ed.):
I     . Macmillan. New York.
pp. 72–75.

McConkie, G. W. – Rayner, K. (1975): The span o eective stimulus during a xation in
reading. In: P  P. 17. pp. 578–586.

PISA (2015): R w. https://read.oecd-ilibrary.org/education/
pisa-2015-assessment-and-analytical-ramework/pisa-2015-reading-
ramework_9789264255425-4-en#page3.

Share, D. L. (1999): Phonological recoding and orthographic learning: A direct test o the
sel-teaching hypothesis. In: J  Ex C P. 72. pp.
95–129.

Snow, C. E. (2002): R  : Tw  R& D   
. Santa Monica, CA. RAND.

Steklács J. (2013): Teaching and learning reading strategies, and the belie about read­
ing. (Published only in Hungarian: O  ,   
  .) Budapest. Nemzedékek Tudása Kiadó.

Wol, M. (2008): P   q: T       . New
York: Harper Perennial.

Juhász, Valéria


